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PART | - ELIGIBILITY CERTIFICATION 11PV7E

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full gettrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 11PV72

All data arethe most recent year available.
DISTRICT

Questions 1 and 2 are for Public Schools ¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtipn at this schoc 6

5. Number of students as of October 1, 2010 enrolieheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 43 44 87

K 15 15 30 7 37 49 86

1 43 29 72 8 43 35 78

2 40 49 89 9 0 0

3 40 39 79 10 0 0

4 38 46 84 11 0 0

5 42 45 87 12 0 0

Total in Applying School: 692
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

0 % Black or African American

4 % Hispanic or Latino
0 % Native Hawaiian or Otherdeific Islande

93 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: 2%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until| 5
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2009 7
until the end of the school year.

(3) Total of all transferred students [sum 01‘12
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). I

(6) Amount in row (5) multiplied by 100. Z

699

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemighe school: 0
Number of languages represented, not includingigmgl 0

Specify languages:
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9. Percent of students eligible for free/reduced-gticeals: 5%
Total number of students who qualify: 31

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricsss. 2%
Total number of students served: 14

Indicate below the number of students with disaegiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

_OAutism _10rthopedic Impairment
0 Deafness 2 Other Health Impaired
0 Deaf-Blindness _45pecific Learning Disability
0 Emotional Disturbance 11 Speech or Language Impairment
_O Hearing Impairment _OTraumatic Brain Injury
—O Mental Retardation —Vi_sual Impairment Including
D ____ Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 2 0
Classroom teachers 24 2
Special resource teachers/specic 5 13
Paraprofessionals 0 9
Support staff 3 1
Total number 34 25

12. Average school student-classroom teacher ratiojghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 281
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13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

200920102008200¢/20072008/20062007/20052006

Daily student attendance 97% 97% 97% 97% 97%
Daily teacher attendance 97% 96% 98% 97% 97%
Teacher turnover rate 4% 0% 4% 8% 8%
High school graduation re, 0% 0% 0% 0% 0%

If these data are not available, explain and pmvihsonable estimates.

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other

Total 0%



PART |1l - SUMMARY 11PV7e

The St. Columban story begins at the front doohwaitnural of Jesus, the Teacher, surrounded by
children in school uniform. Jesus and His teachhrayge always been at the heart of a St. Columban
education. In 1926, St. Columban opened its daotisd then-rural community of Loveland, Ohio. Ia it
inaugural year, three Sisters of Notre Dame eddcé@estudents in grades 1-8. Today, Loveland is a
vibrant and growing suburban community, and Stu@dlan School thrives on the foundation laid by the
Sisters of Notre Dame. With a current enrollmeng@2 students in grades kindergarten through 8, the
school serves predominately middle-class professi@amilies who value a challenging and well-
rounded Catholic education.

As the largest ministry of St. Columban Church,gbleool’s mission and belief statements flow frowa t
larger parish mission to worship, serve, and eduddte mission statement reads:

"St. Columban School, in partnership with the Chthfaith community of St. Columban Parish, strives
to share the love of God by living the Gospel afudeChrist. Through an enriching and challenging
learning environment, we nurture students so theyt will become creative problem solvers and
compassionate, confident life-long learners, whibmake a difference by serving others.”

A dedicated and experienced staff of teachers dndrastrators develop and implement academic plans
that align with this mission as well as overalagtgic plans to keep the school responsive toebkdsof
the ever-changing world. Twin accreditation geateveloping character based on Catholic valuds an
increasing student use of critical thinking skillslend learning that is vital for students to baeo

servant leaders in the 2tentury. Separate strategic plans guide new pnugiag, technological
upgrades, and facility modernization.

The spirit and mission of St. Columban permeatetdeary and extraordinary moments of the school
year. A snapshot of an average day shows studegégmg in lessons which develop critical thinking
skills via high level questioning and discoveryrfeag. Students write, create multi-media preséomat
and give oral presentations putting the stratefgiesffective communication into action. Duringdre
times and lunch hours, students participate indestdp and service projects. They sell t-shirts and
bracelets to raise money for Breast Cancer Awasemeach out to the poor with food items at
Thanksgiving and gifts at Christmas, and suppa@it thister school in Uganda through a Mission Drive
during Lent. Student Council leaders plan speaiahts, like volleyball and basketball tournamemtd a
Veteran’s Day ceremony. Parent volunteers areoagtaily presence in the building, partnering with
teachers and administration to read to classek Wwdhe classrooms on enrichment activities, clisan
cafeteria, and assist in the library. At the enthefschool day, St. Columban students particimate
wide range of extracurricular activities, includigouts, Lego Robotics, Drama Club, Bell Choir and
Stock Market Club as well as numerous sports.

St. Columban traditions create the extraordinarynewts of the school year that bind the student

body. The overhead roar of vintage planes at thég'g annual Veterans’ Day ceremony hushed the
crowd into a shared moment of appreciation forwaterans. Each year, the eighth graders shareilarsim
moment of awe and respect as they watch their Stu@euncil leaders lay a wreath at the Tomb of the
Unknown Soldiers on the class trip to Washingtor§.['he spontaneous hug from a first grader to his
adopted eighth grade buddy and other spirit-fillemments enrich the educational experience.

Through the ordinary and extraordinary momentsasheschool day, students are held to high standards
of academic excellence. Academically, St. Columitadents score higher than the national average, bu
more significantly, higher than anticipated. Comibg a strong core curriculum with fine arts progsa

a health and wellness initiative, technology skalisd visits from foreign student delegations, St.
Columban weaves together a well-rounded education.



Each spring, St. Columban graduates approximatghtyefive young people who have internalized and
live the mission of the school. These studentsogit fto attend approximately ten different highcall

in the community. Feedback from those schools &whkelmingly positive, indicating that studentsnfro
St. Columban maintain a distinct attitude and demoeavhich exemplifies the well-rounded, future-read
learner. The programs, curriculum, dedication effdrculty and staff, parental support, and tradgiof

St. Columban School enable the alumnae to beccadels who are involved in their parish community
and the world around them. Based on a long higibachievement, St. Columban School is proud to
continue to foster the growth of new generations anworld that critically needs strong, moral, and
compassionate leaders.



PART IV - INDICATORS OF ACADEMIC SUCCESS 11PV7e

1. Assessment Results;

During the years 2005-2009 St. Columban studergsades 2, 4, 6, & 8 took the Terra Nova and InView
tests each October. The tests assessed schogjtbgr@amd weaknesses as well as individual students’
progress according to their ability.* The Terra ld@cores listed in the data table clearly indieat#rst
glance that St. Columban students consistentlyeaehat high academic levels. The national peretil

of the Mean Normal Curve Equivalent (NCE) scoregyeafrom a low of 76 to a high of 91, placing every
grade in math and reading above th& pércentile for schools. Further analysis of theres indicates

even more clearly the strength of the St. Columdimdemic curriculum and instruction.

Students in the eighth grade class of 2009-20¥H(idhest grade level for St. Columban School)
achieved a national percentile of mean NCE scoB¥ of math. Tracking their progress over the past

five years, a reader will note that this same groiughildren scored a percentile of mean NCE sobi&b
when in 4" grade (2005-2006) and an 83 when ‘frgBade (2007-08) indicating that student achievemen
relative to national norms increases as studen@nae through the grade levels at St. Columban. A
similar performance trend can be found in langualgere the percentile of mean NCE scores progressed
from 81 in 4" grade, to 86 inBgrade and 91 in thé"grade. Reading scores showed some variability but
atrh1 overall upward trend with percentile of mean NggBres of 85 in4grade, 81 in Bgrade, and 89 in

8" grade.

The high Terra Nova test scores become more rel@evahimpressive when studied in tandem with the
InView test scores, which measure students’ cognibility. The InView test helps to establish
anticipated scores. When the achievement scommgpared to the anticipated score, educators cassass
student progress in relation to ability. In grogpres, a difference of seven points between aatieth
and achieved scores is considered to be “educdtianaaningful” or significant. An analysis of the
2009-10 standardized test scores for grades 2,ahd8 showed positive differences in math, laggua
and reading for every grade level, with educatilyraleaningful differences (greater than 7 points) i
reading for grades 2, 4, and 6, in math for gradend in language for grade 8. Students also aetliev
educationally meaningful positive differences igiabstudies for every tested grade level and ianse
for grades 4, 6 & 8. Furthermore, seventy-eighteet of the tested students achieved a “total 5core
placing them in the top 25% in the nation whileyofi0.5% were shown to have a cognitive ability of
116+.

Test scores of subgroups based on race/ethnicibpoincome were not disaggregated for this analysi
because there is no subgroup of racial minoritiegwents from low income families that exceedel0
number. It should also be noted that scoresudfestts with identified disabilities, as definedIBEIA,
are not included in the group scores listed ab@aabse of accommodations made for the testing
situation. However, scores were analyzed for suljgg@ccording to cognitive ability levels. The
assessment summary provided by CTB McGraw HiltterOctober, 2009 test date shows that students
with a cognitive level of 116+ averaged a differehetween achieved and anticipated scale scores of
+11.1, +14.2 for students between 85 and115, a@d+ar students with an ability level of 84 or
below. The data indicates that students of alllfegee performing above expectations, with a notéwo
difference for the students with below averageitgbil he reading difference is greater than the
difference in mathematics.

A study of the Performance on Objectives reporgcite that St. Columban students are well abowe th
moderate mastery range in the majority of objestivédnere are only a few objectives where students
performed in the moderate mastery range and these ¢he area of mathematics. The school leadershi
is developing and implementing targeted improvenpdsms for these areas.

* In 2010, St. Columban switched to ITBS testing paescribed by the Archdiocese of Cincinnati.
9



2. Using Assessment Results:

In the past five years, St. Columban teachers bayéficantly increased the data they collect tioelr
instruction. Currently, their assessment instrumémntlude nationally-normed standardized testsridis
wide writing samples, critical thinking writing s@hes, and classroom assessments.

As the school year begins, St. Columban teachdlectdiagnostic data in reading and math. Instmisie
like DIBELS Next and fluency probes assess a stiglezading fluency, while the DAZE , MAZE, and
classroom diagnostic tests assess reading com@ieheskills. Star Reader determines a child’'s megdi
level. First grade students are screened in mdi# cdllected data is used to rank and identifyesttsl

who will receive math and reading services. The lmemof students in a served group varies basebtieon t
intensity of needs. Progress toward benchmarkgstematically monitored and communicated to parents
via conferences and progress reports.

St. Columban also assesses students using twoaypeging samples. The first is an Archdiocesan-
wide writing sample to assess the content and nméchaf students’ writing in grades 3, 5 and 7.4?ap
are scored by outside teachers to provide an impagsessment of student writing skills relativether
students in the Archdiocese. The second type dgingreéample, unique to St. Columban, is used to
indicate a student’s ability to use and expredsatithinking. Writing prompts and accompanying
rubrics selected by St. Columban faculty assestents’ use of critical thinking skills in math and
English (all students) as well as science and bsttidies (junior high students). Pretests arergagch
year in September and posttests are given in tiegsd o insure and monitor progress, each grade
targets a critical thinking strategy, uses it wasiety of lessons and tracks the percentage dests who
achieve distinguished, satisfactory, developinggroerging marks.

In addition, St. Columban uses cognitive abilitg @chievement tests in grades 2, 4, 6, and 8. Terra
Nova tests (used until 2009) and lowa tests (bég@010) are nationally-normed and indicate areas
where there are educationally meaningful differeroetween anticipated and actual scores (7+ points)
The group reports paint a picture of school-widergiths or relative weaknesses, which are useetto s
curriculum goals and staff professional developmkraividual reports are used to spot children \ah®
working above or below ability.

Each element is an important component in idemigiyieeds and helping St. Columban students to
achieve academic success.

3. Communicating Assessment Results:

St. Columban School uses many avenues of commiondatengage all stakeholders in tracking
academic progress. With frequent and open commiimiggarents and staff are able to work togetber t
help each student achieve his/her best success.

Edline is a primary means of communication. Thiothgs password-protected site, all parents and
students have access to classroom curriculum amsletters, while fourth to eighth grade studenss al
have access to their current grades on tests, horkeand projects. Targeted objectives in math are
listed on this site. Interim reports are availaieEdline for grades 4-8, while hard-copy reporessent
home for students in grades K-3. At the end ofttineester, report cards are issued for every cMiath
skill checklists accompany the report cards todat level of mastery for the targeted math obyjesti

Scheduled parent-teacher conferences are held &wiear to promote conversations regarding student
progress. In upper grade levels, students leadahference using work samples. Student reflection o
their progress empowers them to set appropriatks fmathe upcoming trimester. Parents are free to
contact the teachers via e-mail or the school effegarding any concerns they have about theid’shil
progress at any time.
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Standardized Terra Nova and InView testing resrssent home to inform parents of student
achievement relative to ability. Individual studesports as well as teacher communication helpnpsire
to understand the data. Group scores are repamntagally to the faculty, pastor, and the Education
Commission with an analysis of school strengthsrafative weaknesses.

The school also communicates results of univergaksings, such as DIBELS and reading
comprehension measures, to inform parents if ttiéidren are meeting benchmarks. Accelerated and
Star Reader tests are communicated through the Kameect online. Up-to-date information allows
the school to tap the power of parental involvement

Since St. Columban is a non-public school, it dugshave state report cards to share with the
community. Additionally, the Archdiocese discouragemparison of scores across diocesan schools due
to different student populations, so St. Columbaesthot publish scores outside of the parish

community. The Education Commission, comprisedawépts, is advised of all scores and the school
provides brochures to incoming families to giveoaerview of the school’s excellent achievements Th
parish has a public relations employee who alsonsonicates to the community the strengths of the
school.

4. Sharing LessonsL earned:

St. Columban School proudly communicates its ssasethroughout the community. This year, it
focused on sharing the implementation of a critibadking strategies program,which was developed in
response to data on our highest achieving studentsis a means to prepare all students for the 21st
century workplace.

In the quest to share information with other preif@sals and area schools, Principal Mrs. Jo Rhoten
spoke at an Archdiocesan Principal’'s Meeting in®R@®he instructed the administrators on the
importance of critical thinking and discussed tke of Bill Daggett's Rigor and Relevance Framework
as a means to accomplish this goal. She preserieslspecific information in smaller group sessions
and monthly meetings with area principals. Mrs. hdas trained her peers on the details of St.
Columban’s framework and shared materials with ropinecipals to assist with implementing a critical
thinking program in their schools. A portfolio dfe critical thinking strategies successfully impéarted
by St. Columban teachers was assembled. This @grBieder has been shared at meetings, showing
how different approaches can be used at each tgaeleand how they can be implemented across the
curriculum.

Handouts, brochures, and a Power Point presentatfittre critical thinking methodology have been
created for parents and shared at an Open Houaigwand an Education Commission meeting. Two
articles were written and submittedTtoday’s Catholic Teachen the fall of 2010 sharing some of these
innovations. To reach the wider community, schabiogates have written feature pieces for local news
outlets. St. Columban is committed to sharing iéson because the faculty and administration bebev
they are preparing students for jobs that do nbeyist in a world that has yet to be imagined.

11



PART V - CURRICULUM AND INSTRUCTION 11PV72

1. Curriculum:

The core curriculum of St. Columban School is bagash the Graded Course of Study prescribed by the
Archdiocese of Cincinnati with added emphasis dticat thinking skills and communication. To

challenge the high achieving student populationC8tumban teachers remodel lessons and assessments
to include questions and activities that includpliaption, analysis, evaluation, and synthesisachers
integrate strategies into the core curriculum tp seudents compare and contrast, "show, not telike
inferences, draw conclusions, and evaluate souMéth each strategy, students are required tecefl

upon and communicate their thinking through cormséd responses to writing prompts.

Foundational skills to develop oral and written coamication are presented in St. Columban's language
arts curriculum. The school offers specific instion in reading, writing, grammar, and spellindiwéa
minimum of ninety minutes of instruction per dayee at the junior high level. Technology is used t
enhance the curriculum with students using AccederReader for leveled books and quizzes, Microsoft
Word and Power Point for presentations and Critevifriting for immediate feedback on writing pieces.
Opportunities to apply and enrich student learr@irggavailable through book clubs and student
newspapers organized by the part-time enrichmewchts.

Problem solving and communication are cornerstofése math curriculum. Students actively explore
and construct mathematical concepts creating aswbdering connections and applications of modAls.
new emphasis on math vocabulary assists studentsting about their mathematical reasoning.
Students have the opportunity to advance in thedysof mathematics in their junior high years,imak
Pre-Algebra in grade 7 and Algebra in grade $aftqualify.

Through the social studies curriculum, studentsadisr the people, culture, and geography of theind
communities and of the world at large. Classroapeeaences like History Alive; school-wide
experiences like hosting student delegations frénim&€and Mexico; and travel experiences like the
eighth grade trip to Washington, D.C. help the shid to step beyond their own place and time and to
become increasingly interested in understandinglisieal community.

The primary goal of the science program is to dgvéthe skills necessary to understand the world
through the process of scientific inquiry. Consdptlife, physical, earth, and space sciencearght
experientially, allowing students to make discoeg@nd master the scientific method through apjica
and practice. Participation in the state scieagepfovides junior high students the additional
opportunity to explore a self-selected topic urtierguidance of a professional in the field of scee

Health programs are taught through science clagsani emphasis on personal health and safety. The
Health & Wellness Initiative, one element of thestiecent strategic plan, inspired a nutritionally-
improved lunch program and the addition of a neaygtound. Physical education classes enhance the
health of the students by providing a variety tidss, individual, and team activities. All stutbeare
required to participate in physical education eassach year. Students in grades 4-8 participatei
Presidential Physical Fitness program annually.

Students in grades kindergarten through six redasteuction in Spanish once a week. Classesdntre
cultural diversity and allow students to develdpagic knowledge of common words and short phrases.
Spanish instruction is optional for students indgsa7 & 8 as a daily 45 minute class for one or two
trimesters. In the 2009-10 school year, 62% oigjuhigh students studied Spanisht. Columban

School is in compliance with the program's foreiganguage requirement.

Art and music classes are provided daily for omedster for students in grades 6, 7 & 8 and onweek
throughout the year for students in grades 1-bdé&its learn to express themselves in art clang asi
variety of media and materials including paper,enatlors, oils, fabric, ink, and metal. Art praeare
often tied across the curriculum, especially tadnisal and cultural studies. In music class shtsle
actively make music using their voices, instrumgatgl movement. A collection of Orff instrumensgs a
well as five keyboards complement the hands-onrgpee. Students in junior high may elect to take
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performance and music lab classes. A Fine Artsi@itiee, formed by parents to increase student
exposure to the visual and performing arts, ashstéaculty in organizing a Fine Arts Showcasarbf
displays and musical performances. Students &dorm in Christmas plays and on Grandparents' Day.

The final piece is the umbrella under which altinstion and learning take place. The basic doetriof
Catholicism and Gospel values lie at the heart8f. £olumban education. Through religion classes,
prayer experiences, and service projects, studgots in character and nurture their moral develapime
as they learn to view the world through Catholici€tien teachings. In so doing, they develop an
appreciation of the magnificence of God's creasiod the beauty of the arts. They also learn tahese
Catholic emphasis on peace and social justicd@ssahrough which to view issues facing the modern
world.

2. Reading/English:

St. Columban's K-3 language arts curriculum israp@hensive "learning to read and write" program,
encompassing phonemic awareness, phonics, thegvptbcess, spelling, grammar, reading fluency and
comprehension skills. Skill development in encgdimd decoding is accompanied by exposure to rich
literature and discussions, building a firm founaiafor reading comprehension. TReading Street
anthology provides sequential development and igsof fluency and comprehension skills through a
variety of literature genres and leveled readers.

Learning is managed and organized through smalimgayroups and/or the Daily Five program. The
Daily Five is a curriculum framework in which studg exercise responsibility and independence 3s the
choose when to read to self, read to anothernlistéapes, write, and do word work (vocabulary)
throughout the week. With teacher assistance tardReader, students learn to choose "just right"
books. Spelling, grammar, and writing rules arelenglevant to students as they write across the
curriculum.

The reading curriculum for upper grades focuseyeading to learn”. In addition to diverse antlgylo
selections, novel studies presented through wHas énstruction and literature circles hone regdin
skills such as inferring, predicting, summariziagd evaluating, while exposing students to differen
cultures and time periods. Reading contracts@retmes used to help meet personal learning styles

Students create writing pieces of every type uffiegwvriting process. Exemplars and scoring rukares
shared to improve final products. Students draenugriting skills to express their thinking and
reasoning, especially on critical thinking promp@Grades six through eight use Criterion Writing, a
online writing program which analyzes student wigtas they work and provides immediate feedback.

St. Columban students have a wide-range of reabiligies, but each student finds challenge throagh
combination of leveled readers, the AcceleratedlBeprogram, and tracking which provides for
advanced reading classes in junior high. A weltked library of nearly 10,000 books, weekly lilyrar
classes and two annual book fairs offer studerdgiadal options for reading pleasure. Right taRe
Week celebrations and motivation programs like ZBlg the Trail to Literacy" sponsored by the local
fire department highlight the importance of reading

Students, who have not reached reading benchmaudkstarmined by DIBELS, diagnostic tests, and
teacher checklists, receive support services flenTitle | reading teacher, reading specialist/@nd
teacher aides. Instructional approaches includendaillingham lessons, Sound Partners, repeated
readings, and direct instruction on reading cowesttu

3. Mathematics:

Mathematics involves concepts and skills, but nioygortantly, their application for problem solviagd
critical thinking. Therefore, the primary goal betmathematics curriculum at St. Columban is tp hel
students learn to confidently use math in evenjldéyg and to solve problems with a mathematical
approach. Students explore and construct mathemhatacepts through classroom activities and
manipulative materials, leading them from conctetabstract principles. At the same time, students
develop the ability to communicate and reason nmagtieally, focusing on the acquisition of critical
thinking strategies and math vocabulary.
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To make the rigor of mathematics obtainable, teactiesign instruction to make skills and concepts
relevant to everyday living situations. Studentthie sixth grade operate Coffee Brake, a wholly-®avn
and operated non-profit student operation, delngedoffee to parents as they drop off their childoa
Friday mornings, thereby learning and employinghmitnguage, and business skills in an authentic
situation.

To refine and reinforce conceptual understandisigglents use written and oral language as a méans o
explaining and reporting mathematical thinking.tiCail thinking strategies are taught and progress i
assessed through the use of writing prompts amiteulAs an example, students are taught a
mathematical model for investigating math questiesiag hypotheses, data collection, analysis, and
concluding statements. Annual longitudinal grovetimieasured through the fall and spring prompts.

Acquisition and retention of foundational skillscigtical for continuing development in mathematigs
Columban School uses a two-pronged approach toowepghe mathematics skills of students who are
performing below grade level. First, data is cdkecfor foundational concepts, computational skills
problem solving ability, and use of math vocabularjdentify the specific weaknesses of

students. Progress is communicated to parentsmiatla skills checklist that accompanies each trieres
report card. In this way, St. Columban uses on&sdfue strengths, parent interest and involvemamd
is able to direct parents in the best way to aisest child(ren). Secondly, St. Columban emplaygort
personnel to provide small group instruction fouggling students. A math program teacher worksehr
days per week with students in a pull-out prograsmg diagnostic data to address specific skill
areas. Additionally, aides assist teachers in digsooom one day per week in grades 3 through 5 to
reduce teacher/student ratio for normal instrucéind to provide tier 2 intervention when necessary.

4. Additional Curriculum Area:

St. Columban School's tradition of excellence iresce inquiry was affirmed in May, 2009 when the
school was named one of eight middle and high dsttoaeceive the distinguished Harold C. Shaw
Outstanding School Award out of approximately 280amls that were represented at the Ohio State
Science Fair. The tradition continues as juniohtstuidents participate in science fairs at the @i¢cho

local, and state levels, each year garnering cadiseholarship awards based on student achievement.
2009, St. Columban had 17 students who qualifiedhe State Science Fair, the most from any scimool
Southwest Ohio. In 2010, the school and the junigih science teacher both received Governor Awards
for Excellence in Youth Opportunities in Science.

The achievements of the junior high students aile Uqpon a strong science curriculum taught through
the elementary years. Through classroom lessonhamds-on activities, students explore basic séient
knowledge and principles. Video streams are ina@ated into SmartBoard lessons allowing students to
visualize the scientific concepts presented indesks. Students use the scientific method to answer
guestions about the world around them and learntbavaluate information found through internet
research. They are taught strategies to commurticaitescience learning.

As one example of cross-curricular connectionst firade uses fiction literature to introduce sogen
concepts and create interest. Using a new modeldcthle science writing heuristic method, students
generate their own questions and use a varietyatémals to find answers. As they write claims &melr
reasoning, the teacher helps them find evidenpedee their theories. The school has hosted a $choo
wide Math and Science Night and a first-grade Fa®dience Night, at which students and parents
explore science concepts through fun activities.

Field trips complement classroom studies. The stgoade travels to the Cincinnati Nature Centeheac
year to learn about local wildlife and habitat. Thied and sixth grades hunt for fossils locallyat
Caesar Creek State Park to study animals and lpilstoties. First and fourth grade students vigit th
Cincinnati Zoo.

St. Columban science classes help students grédveinappreciation of the world around them. Selvent
grade students run a school recycling program msidgrade students go on a service learning eripick
up litter. Such service-oriented projects helglstus understand the impact they have on the
community and practice being grateful stewardseéion.
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5. Instructional Methods;

St. Columban School strives to meet the needsafyestudent through a three-tiered instructional
delivery model and multiple support staff. Theetimtiered approach is referred to as response to
intervention or RTI. Through RTI, core instructifiier 1) is monitored in order to test its effeehess

for all students. Effectiveness is defined as &0%more of students achieving academic proficiemty
core standards. A review of the Terra Nova Peréomce on Objectives reports shows that student group
achieve in the moderate to high mastery range eryabjective. This result suggests that St.
Columban’s core instruction is effective for thejondy of students.

There are, however, students who are not meetexgedevel targets. These students are identified
through universal reading and math screenings dsawelassroom performance. Based on these
indicators, St. Columban teachers form instructignaups at Tier Il. The assistance of teacheesamhd
parent volunteers allows teachers to flexibly gretyzlents, so that some students receive inteorenti
assistance while other students are stretchedeniithment activities. Instructional delivery medlso
such as the Daily 5, where students work indivilyuad in pairs after mini-lessons, also allow Tiker
intervention for struggling students. In junior hjgeading fluency is currently the target for Tier
intervention. Identified students chart their bamehlnd reading fluency goals, providing both data
teachers and the opportunity for the students tengaged in their own learning process.

Tier 11l is the most intensive level of supportguiring the most differentiation of instructionugort at
Tier lll is provided by reading and math specialist formats that vary by grade levels. In the jiiyn
grades, for example, students who need Tier Idirgasupport receive instruction from a specidiisi
days per week and follow-up support from a teaealds on two additional days. In grade five, whéuee t
focus is reading in the content area, a specia@tides direct instruction on intensive readingstoucts
in small groups two days per week and supportsetheher in using the same reading skill in the leegu
social studies class one additional day.

In some cases, intervention students also neettalam accommodations and modifications. These
students receive individualized plans, which majude support from service providers. When
necessary, assistive technology like Kurzweil, kiiarSpellers and audio CDs is provided.

6. Professional Development:

Professional development for St. Columban stadifigen by the current school improvement plan.
Written as part of the accreditation process, iggrovement plan lists student goals and objecfivea
4-year cycle. Professional development topicsakected to directly align with the student goald the
administration team finds the appropriate programservice personnel for in-service presentations.

The current accreditation goals are to developaztiar through the study and practice of Catholloeva
traits and to increase student use of criticalkiinig skills. Each topic has been addressed annually
through school-wide in-services. Additionally, tears have attended self-selected workshops anseslas
and formed professional reading groups to build ttegpacity to achieve the accreditation goalsairt
classrooms.

The Catholic identity goal has focused on threérdis Catholic value traits each year — one per
trimester. To prepare the teachers to incorpohetset value traits into their classrooms, membetiseof
parish staff have presented back-to-school worksltengeting the three value traits for the yeapid®
have included evangelization, stewardship, andcagpgtice.

To achieve the academic goal, administrators sedrfdr a systemic way to teach students to usealrit
thinking skills. At the Model Schools Confereremnducted by the International Center for Leadershi
Education (ICLE), they found the Rigor and RelevmRtamework, which has formed the centerpiece of
a series of in-services. In year one, the admatists presented an in-service focused on research
showing the importance of critical thinking for brdnealth, the definition of critical thinking, tHigor

and Relevance framework, and samples of remode$shs to achieve instruction in the highest
guadrants. During the second year, the in-serdgcaeded on strategies to teach “power words” on
Bloom’s taxonomy and teacher observations weretljréied to the use of the strategies. A bindethef
strategies and accompanying lessons was compikt. thiree, the current stage of the plan, focases

15



identifying levels of questions on the knowledgeotzomy and improving key questions that can elevate
lessons to more rigorous levels. Observations gaedied directly to the in-service.

The American Recovery and Reinvestment Act hasvelibSt. Columban to contract for in-services on
other topics of importance. Last year, math teechere involved in a series of curriculum mapgimg
services to create vertical alignment in the maiticulum. This year, a series of in-services &g
presented to develop and support Tier Il intervenin the classrooms.

7. School Leadership:

The lively discussions of the pastor, principakistant principal, and business manager at weekly
Tuesday morning meetings characterize the leagessfle and philosophy of St. Columban

School. Open and inclusive, with students at tlaethe all decisions, the St. Columban leadersbgmt
directs its energy to carrying out the mission wistbn of the school. Utilizing their individualrengths,
the members form a strong administrative team. |&imsynergistic collaborations with teachers, ptsen
and Education Commission members form a strondophatfor progress.

The principal sets the tone in creating an enviremnthat reflects a Catholic Christian community of
faith. She begins each school day with Gospel nggdiannouncements of birthdays and special events,
and “thoughts for the day” from Project Wisdom. $inetects the dignity of each child and fiercely
addresses suspected bullying. In working with ebilgd she ends each encounter with, “We can dd' this!

Educational leadership is the responsibility of phi@cipal and assistant principal. As instructiona
leaders of the school, they guide the developmesittmool improvement plans and yearly academic
goals. Responsibility and ownership for attaining goals is shared with faculty members, each aimvh
is assigned to an A.l.M. team (accreditation img@atation) in the area of religion, math, English,
science, or social studies. This structure enahkegaculty to collaborate horizontally and vertiga
across the grade levels, coordinate resourcesjerelop relationships among themselves as they
progress toward the collective goal of improvedistht achievement.

The shared leadership style is also employed iatioig a positive, collaborative school environmditite
faculty is divided into teams with various areagdministrative and/or general welfare

responsibilities. For example, the Discipline Taawviews policies and suggests revisions for the
Parent/Student Handbook; the Programs Team orgasit®ol-wide events such as Grandparents’ Day
and Catholic Schools Week activities; and the Spgam strengthens faculty bonds through baby and
bridal showers and mid-winter chili contests. Shudere also involved in shared leadership thrabgh
Student Council.

The principal and assistant principal work closedya team to support stakeholders as they work on
behalf of the school. With an open door policy ytheilitate communication among the stakeholdeis a
balance the demands of students, teachers, anatgpare
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PART VI - PRIVATE SCHOOL ADDENDUM 11PV72

1. Private school association: Catholic
2. Does the school have nonprofit, tax-exempt (503jg(atus?_Yes

3. What are the 2009-2010 tuition rates, by grade?n@anclude room, board, or fees.)
$230C  $320C $320C $320C $320C  $320C

K 1st 2nd 3rd 4th 5th
$320C $320C $320C $0 $0 $0
6th 7th 8th 9th 10th 11th
$0 $0
12th Other

4. What is the educational cost per student? (Schaadét divided by enrollment) $3561
5. What is the average financial aid per student?3$39

6. What percentage of the annual budget is devotedholarship assistance and/or tuition reduction?
11%

7. What percentage of the student body receives sdifaassistance, including tuition reduction? 98%
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Percentiles
2007-2008  2006-2007
Oct Oct
82 86
90 91
100 100
0 0
0

Test: Terra Nova

200820
Oct

91
84
99

Subject: Mathematics Grade: 2
Edition/Publication Year: 2nd Ed -2000/3rd EdPublisher: CTB McGraw Scores reported as:
2007 Hill

2009-2010 2008-2009
Testing Month Oct Oct
SCHOOL SCORES
Average Score 84 81
Number of students tested 76 85
Percent of total students tested 97 100
Number of students alternatively assessed 2 0
Percent of students alternatively assessed 3 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (hormed in 208fthe TerreL

Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.
11PV73
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 2 Test: Terra Nova
Edition/Publication Year: 2nd Ed-2000/3rd EdRublisher: CTB McGraw Scores reported as:
2007 Hill Percentiles

2009-2010 2008-2009 2007-2008 2006-2007 20020
Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES
Average Score 86 84 81 82 85
Number of students tested 76 85 90 91 84
Percent of total students tested 97 100 100 100 99
Number of students alternatively assessed 2 0 0 0
Percent of students alternatively assessed 3 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (normed in 2068fthe Terrel
Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.

11PV73
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 4 Test: Terra Nova
Edition/Publication Year: 2nd Ed -2000/3rd EdPublisher: CTB McGraw Scores reported as:
2007 Hill Percentiles

2009-2010 2008-2009 2007-2008 2006-2007 20020
Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES
Average Score 76 76 83 83 76
Number of students tested 84 89 84 77 75
Percent of total students tested 94 99 97 94 6 9
Number of students alternatively assessed 5 1 3 5 3
Percent of students alternatively assessed 4

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (normed in 208fthe Terrel
Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.

11PV73
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 4 Test: Terra Nova
Edition/Publication Year: 2nd Ed -2000/3rd EdPublisher: CTB McGraw Scores reported as:
2007 Hill Percentiles

2009-2010 2008-2009 2007-2008 2006-2007 20020
Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES
Average Score 86 77 89 87 85
Number of students tested 84 89 84 77 75
Percent of total students tested 94 99 97 94 6 9
Number of students alternatively assessed 5 1 3 5 3
Percent of students alternatively assessed 4

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (normed in 208fthe Terrel
Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.

11PV73
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 6 Test: Terra Nova
Edition/Publication Year: 2nd Ed -2000/3rd EdPublisher: CTB McGraw Scores reported as:
2007 Hill Percentiles

2009-2010 2008-2009 2007-2008 2006-2007 20020
Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES
Average Score 83 80 83 78 79
Number of students tested 81 81 72 77 88
Percent of total students tested 95 93 97 100 100
Number of students alternatively assessed 4 6 2 0 0
Percent of students alternatively assessed 5 7 3 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (normed in 208fthe Terrel
Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.

11PV73
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 6 Test: Terra Nova
Edition/Publication Year: 2nd Ed -2000/3rd EdPublisher: CTB Mcgraw Scores reported as:
2007 Hill Percentiles

2009-2010 2008-2009 2007-2008 2006-2007 20020
Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES
Average Score 91 87 81 80 77
Number of students tested 81 81 72 77 88
Percent of total students tested 95 93 97 100 100
Number of students alternatively assessed 4 6 2 0 0
Percent of students alternatively assessed 5 7 3 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (normed in 2068fthe Terrel
Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.

11PV73
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 8 Test: Terra Nova
Edition/Publication Year: 2nd Ed -2000/3rd EdPublisher: CTB McGraw Scores reported as:
2007 Hill Percentiles

2009-2010 2008-2009 2007-2008 2006-2007 20020
Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES
Average Score 87 75 85 82 83
Number of students tested 60 72 82 84 81
Percent of total students tested 90 97 99 97 8 9
Number of students alternatively assessed 7 2 1 3 2
Percent of students alternatively assessed 10 3 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (normed in 2068fthe Terrel
Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.

11PV73
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 8 Test: Terra Nova
Edition/Publication Year: 2nd Ed -2000/3rd EdPublisher: CBT McGraw Scores reported as:
2007 Hill Percentiles

2009-2010 2008-2009 2007-2008 2006-2007 20020
Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES
Average Score 89 85 86 87 86
Number of students tested 60 72 82 84 81
Percent of total students tested 90 97 99 97 8 9
Number of students alternatively assessed 7 2 1 3 2
Percent of students alternatively assessed 10 3 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: St. Columban School switched from the 2nd edi(mrmed in 2000) to the 3rd edition (normed in 208fthe Terrel
Nova Test in October, 2008, as prescribed by tlehdipcese of Cincinnati.
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